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Abstract 
We analyze the modalities of burnout manifestations to 115 teaching staff. The instrument used is Maslach Burnout Inventory 
whose psychometric qualities have been analysed factorially on a population formed exclusively of 162 Romanian teachers. The 
study demonstrates that the level of education where the teaching activity is performed significantly influences the degree of 
fatigue felt by the teaching staff. The psychopedagogical implications of the results are supposed to outline some measures for 
reducing the stress at our workplace, so that the efficacy of the didactic activity can manifest to the individual potential of every 
teacher.  
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1. Introduction 
After 20 years of successive transformations at the level of the educational practices, the teaching staff are 
confronted with the multiplication of the professional tasks, with a system of professional evaluation which in a 
great measure emphasizes and valorises extracurricular activities. There is a continuous restructuring of the 
educational curriculum and the pressure referring to updating teaching methodology. If to all these we also add the 
problems generated by the pupils (increase of the degree of indiscipline and aggressiveness, lack of motivation with 
regard to the learning activity, the lack of predictable perspectives with regard to the insertion on the labour market 
consecutive to highschool training, etc.) or those generated by attitudes of the family, then we have an extremely 
complex picture of the sources which can generate dissatisfaction at the workplace, stress or/and emotional 
exhaustion. Although the teaching profession is one that confers a valorised status to the persons practising it, 
offering the possibility of fulfilling a vocation and especially obtaining satisfactions generated by the positive effects 
on the pupils’ personality, still it presents a certain ambivalence. 
All of the above-mentioned phenomena also present negative effects: psychological constraints in the 
relationship with the pupils and parents associated sometimes with aggressive attitudes on their part, often 
ambiguous or poorly defined professional tasks, the feeling of social injustice, the necessity to solve tasks which, 
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apparently, are not perceived as professionally significant. All of these make practising the teaching profession more 
of a tour de force than of fulfilling a vocation.  
2. Theoretical Background 
In fact, specialized literature lists, among the factors favouring the onset of the burnout syndrome, overcharging 
at the workplace (Shanafelt, Bradley, Wipf & Back, 2002), ambiguity of the professional role (Canoui, 1996), lack 
of appreciation and valorisation by the superiors of the performed activity, moral pressures exerted by the 
deontological code of the profession etc. Through its intrinsic specific features, the teaching and the medical 
profession require implication, helping attitude, “open stage” activity, personal investment, high expectations from 
others, multiple requirements associated with the lack of material resources. After the emergence in the specialized 
literature of the professional fatigue concept – in the early ‘70’s – there appeared a lot of studies which evidenced 
the negative and sometimes devastating effects both at the individual and organizational level of the stress at the 
workplace (Maslach, Schafeli & Leiter, 2001). The effects of the professional stress can be of a psychological 
(cognitive, emotional, behavioural) and/or somatic (exacerbated fatigue, lack of activity etc.) nature. The burnout 
syndrome can be defined as “an emotional state which generates the loss of positive, optimistic beliefs and feelings, 
sympathy (compassion) and respect for others. This fatigue is often accompanied by physical fatigue, illnesses and 
disorders which develop towards a psychosomatic syndrome” (Maslach, 2001). In fact, Maslach & Jackson (1986) 
imposed as a model of reference the three-dimensional approach of the burnout syndrome: emotional exhaustion 
(the feeling of being drained of resources, without meaning a simple physical fatigue, but the inability to respond to 
emotional requirements specific to the activity, feelings of frustration, anger, depression, dissatisfaction) 
depersonalization (estrangement, abandon and dehumanization of the relationships with the persons who expect 
personal “investment”) and decrease of personal accomplishment (which corresponds to a low perception with 
regard to professional efficiency, low self-efficiency in work and the tendency to negative self-evaluation). At the 
moment the burnout term is validated as a consequence of the numerous theoretical papers or papers based on 
empirical studies. In this sense we mention only the unanimously recognised contribution, at international level, of 
Christina Maslach. (Maslach & Jackson, 1986) Preventing the onset of burnout, of the professional fatigue 
syndrome, have become more and more important preoccupations for organisations and for the political factors 
(Cordes & Dougherty, 1993).  
Studies on burnout in the educational environment have evidenced a few variables: gender, age, teaching 
experience, marital/family status of the teaching professor and the type of students he/she works with. Other studies 
focused on following this phenomenon over several years. We refer here to the longitudinal studies. Makinen & 
Kinnunen (apud Rudow, 1999) assessed 187 teaching professors over a period of 14 months (April, 1983 till May 
1984; the school year ended in May). The variables measured during the workdays and in week-end are: fear, 
depression, sexual passivity, psycho-somatic disorders and drug use. Results indicate a high frequency of reactions 
to stress in November and December. When teachers feel well, the quantity of secreted adrenaline and noradrenalin 
decreases. Rudow (1999) presents a synthetic board of the studies made on burnout and on the causes responsible 
for the advent of the phenomenon within the teaching staff: the behavioural disorders of the children (Krieger et al., 
1976), classes with a lot of pupils (Schuh, 1962), administrative tasks (Niemann, 1970), noise (Scheuch et al., 1978), 
time spent at the workplace (Saupe & Moller, 1981; Schafer, 1980), the management of the institution (Niemann, 
1970; Cooper & Kelley, 1993), the timetable of the teaching professor (Barth, 1992, Temml, 1992), school reform 
(Barth, 1992; Temml, 1992), salary (Elbing & Dietrich, 1982; Urban, 1985).  
3. Research Methodology 
3.1. Objectives 
The present study is a pilot-study which aims at identifying the forms of manifestation of the burnout syndrome 
within the teaching staff working at pre-school and primary school level. We have also followed the comparative 
approach of the burnout syndrome with kindergarten teachers and elementary teachers from the perspective of the 
three dimensions (emotional exhaustion, depersonalization and the feeling of personal accomplishment) and of 
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investigating the factorial structure of MBI in order to adapt it to the Romanian population. It is a study of a 
descriptive – explicative nature in which 115 elementary teachers and kindergarten teachers were investigated.  
3.2. Settings and Participants 
115 teachers at pre-school and primary school level were investigated; the application of the research instrument 
was performed both directly by the researcher and through intermediaries (MA students) previously instructed. The 
teaching staff participated voluntarily at the investigation, and the answers to the questions were offered in 
institutional contexts, at the level of the educational facilities in which they work. The anonymity of the subjects was 
ensured. Their selection was random. The sample is made up of a number of 57 kindergarden teachers (mean age is 
32,5) and 58 primary school teachers ( mean age is 30), all are women. The application period was October, 
considered by us a “neutral” period, balanced in relation to professional requirements. The subjects filled in the 
Maslach Burnout Inventory (MBI) according to the presented administration criteria. 
3.3. Instrument 
Professional fatigue was evaluated using the version in the Romanian language of Maslach Burnout Inventory. 
That comprises 22 basic items and 3 supplementary items. In the version applied by us all 25 items were used. The 
scale allows for the evaluation of three dimensions specific for burnout: emotional exhaustion (9 items), 
depersonalization (5 items), and personal accomplishment (8 items). Supplementary items (3 items) target the 
involvement of the subjects. Each item can be evaluated according to frequency on a scale from 0 (never) to 6 
(daily) and the intensity of manifestation from 0 (very low) to 7 (very strong). The score of each subscale is obtained 
by summing up the evaluation possibilities for each item. The psychometric qualities of MBI, the version in 
Romanian language, were also calculated, as a consequence of applying the scale on a sample group consisting of 
162 teaching staff. For the study of fidelity, we resorted to calculating the (Alpha–Cronbach) coefficient of internal 
consistency (emotional exhaustion /0,88; depersonalization/0,72; personal accomplishment/0,41; MBI Scale/0,71).  
4. Findings 
Factorial analysis was performed by calculating the KMO (0,78 for frequency and 0,81 for intensity) coefficient 
and the Bartlett test (1313,48, for frequency and 1987,56 for intensity, p. <0,01). Given the fact that we took into 
consideration two dimensions (frequency and intensity), the obtained results demonstrate that factorial analysis is 
justified and the used sample group is adequate. The factorial analysis of the four main components explains 46,92% 
of the total variance for frequency and 58,15% for the intensity of burnout, which means a high degree of their 
adequacy. After rotating factors, for the intensity dimension, items 1-9 charge factor 1, obtaining coefficients 
between 0,849 and 0,632. Items 10-17 charge factor 2, coefficients receiving values between 0,792 and 0,502. Items 
18-22 are saturated in factor 3, coefficients vary between 0,842 and 0,628. Factor 4 saturates items 23-25, 
coefficients varying between 0,789 and 0,398. The results of factorial analysis lead us to the conclusion that in the 
case of our sample group (162 teaching staff), factor 1, emotional exhaustion has the greatest explanatory power. 
Comparing the ranks of results with MBI subscales was performed by using the Mann-Whitney statistic test, 
distribution ranks for items being asymmetric. Analysing the below mentioned results, we notice that the values in 
the elementary teachers group tend to be greater than those of the kindergarten teachers. We compared the ranks and 
we noticed that with regard to the items 4,5,6,7, there are significant differences between the two subgroups. The 
teaching staff who profess at primary level consider that working with pupils is a lot more straining than the 
teaching staff working at pre-school level (p=0.03, item 4; p=0.01, item 7). That overstressing favours the 
appearance of some feelings of dissatisfaction, there existing significant differences between elementary teachers 
and kindergarten teachers with regard to the perception of the efficiency of their own activity (p=0.01, item 6). The 
level of education where the teaching activity is performed (pre-school or primary in the case of the sample group 
under study) influences significantly the degree of fatigue felt by the teaching staff (p=0.04, item5). 
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Table 1 - The average of ranks obtained for the items of the emotional exhaustion subscales by the elementary 
teachers and kindergarten teachers (frequency dimension) 
MBI Item frequency 1 2 3 4 5 6 7 8 9 
kindergarten teachers 54,45 52,79 52,83 51,45 52,22 50,75 50,06 52,68 57,39 
elementary teachers 61,49 63,12 63,08 64,44 63,68 64,25 65,75 63,22 58,59 
  
The comparative analysis with regard to the perceived intensity of emotional exhaustion confirms the below 
values, items 5(.008) and 6 (.007) being significant for the intensity dimension, there existing a slight tendency of 
differentiation (.07) for item 4. Elementary teachers have the tendency to consider the performed activity more 
stressing, compared to kindergarten teachers. The feelings of dissatisfaction have a significantly greater intensity in 
the case of elementary teachers. They invoke demands derived from the permanent contact with a diversity of 
persons, the feeling of being overcharged with tasks which are perceived as a “collapse”, everything leading to the 
structuring of an attitude of dissatisfaction in relation with the performed activity. We did not obtain significant 
differences between the two subgroups of subjects with the items of the personal accomplishment and 
depersonalization subscales.  
5. Discussions 
It is obvious that some professions, like the teaching profession, display supplementary risks in relation to the 
others. These risks are associated with factors such as: the intensity of mental and emotional stress, the multitude of 
responsibilities, high expectations from others, the necessity to permanently focus on achieving some objectives, 
imbalance between assigned tasks and necessary means to achieve them, the ambiguity and sometimes the role 
conflicts, perceived imbalance between personal investment in activity and the actually obtained results ( Jaoul & 
Kovess, 2004). In a lot of studies, references are made to the great number of teaching staff who reclaim the 
existence of a high degree of stress as compared to other professional categories (Cox & Brockley, 1984; Nerell & 
Payne, 1982, apud Kyriacou, 1987). Nevertheless, teaching staff do not show major problems of physical or mental 
health, the explanation of that fact referring to vacation periods which would allow the recovery of the psychological 
and physical balance. On the other hand it is possible that professional satisfaction at the teaching level can 
surmount the effects of the professional stress, given the fact that stress, fatigue perceived by the teaching staff as 
being very high, negatively correlate with professional satisfaction. That means that a member of the teaching staff 
can feel very stressed, exhausted and, at the same time, very satisfied by their professional achievements (Galloway, 
1984; Kyriacou, 1979; Laughlin, 1984, apud Jaoul & Kovess, 2004). 
We think that in the case of our subjects, the explanation of the predominance of the emotional exhaustion factor 
in relation with the other factors (depersonalization, personal accomplishment) resides in that “duality” capacity of 
the teaching staff in relation with the object of the performed activity. On one hand, professional duties are felt as 
intensely exhausting, on the other hand, the negative effects of this fatigue perceived per se are diminished or even 
annulled by the “feeling of fulfilled duty”. This “idealism” of the teaching staff, the reference to ideals, to values, to 
the “mission” they have to fulfill, to sometime utopian objectives are characteristic, in fact, for all professions 
oriented to help the others: physicians, social workers etc. We can assume that this permanent confrontation between 
ideals, assumed professional values and the “prosaic” reality or/and devoid of appreciation of activity leads to the 
appearance of some protection mechanisms such as investing in children who can fuel and regenerate the drained 
emotional plan of the kindergarten teacher/elementary teacher. Equally, this category of teaching staff still remains 
profoundly anchored in the traditional values of the teaching profession. The pedagogical highschool as an 
institution of their initial training underlay the entire process of training on the appeal to concepts such as “duty”, 
“responsibility”, “professional creed and ethos”, “vocation”, “sacrifice” etc. It is important to mention that all 
subjects participating in the study have graduated higher education specializing in The Pedagogy of Elementary and 
Pre-school education, after having graduated pedagogical highschool. Certainly, emotional exhaustion felt and 
declared per se by the investigated subjects can cause the appearance of some tensions, frustrations, decrease of 
motivation for activity. Elementary teachers consider more stressing the activity they perform, as compared to 
kindergarten teachers. A lot of elementary teachers perform “after-school” activities, so the number of hours spent 
with pupils is greater. Moreover, the links of the social “chain” are more numerous; supplementary, elementary have 
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to also establish social relationships with secondary education teachers who teach their classes. There take place 
permanent changes, curricular restructurings, which are considered difficult even by the elementary teachers with 
less seniority. Although we expected the values of the other dimensions of the MBI scale to be significant from the 
perspective of the manifestation of the professional fatigue, the data obtained accords with those mentioned in other 
researches made on lots of teaching staff. Jaoul & Kovess (2004) quote the results of a study in which there are 
specified a series of interrogations with regard to the existing similarities among teaching staff, police officers and 
physicians. All of these professions are about investing in others, about setting them “in order”. They mention a 
teacher’s opinion who states that professionals come into prominence by the fact that they work not only for 
material profit, but also for fulfilling a mission, a vocation. So, with the teaching staff there would be a self-
regulating mechanism which can be better operated because there is no pressure of a deontological code. The quoted 
authors formulate the hypothesis that the psychological vulnerability of the teaching staff is diminished by the lack 
of some constraints and regulations similar to those specific to other professions and that vocation can diminish the 
dissatisfactions linked with the workplace. 
6. Conclusions 
The study demonstrates that the level of education where the teaching activity is performed (pre-school or 
elementary in the case of the sample group under study) significantly influences the degree of fatigue felt by the 
teaching staff, that manifesting prominently at the level of the perceived emotional exhaustion. There are no 
significant differences between the two subgroups of teaching staff with regard to depersonalization or the feeling of 
professional accomplishment, respectively. The obtained results can suggest that the idea of fulfilling a vocation, a 
mission, can protect the kindergarten teachers/elementary teachers, at least partially, from professional 
disillusionment and from the various fears associated with the efficiency of the activity. That way we could also 
formulate the hypothesis that the decline of choosing the teaching profession according to a powerful, intrinsic 
motivation, could underlie the manifestation of some more emphasized future values of burnout. The present 
research can constitute a pilot study for other future studies with regard to the identification of the burnout 
manifestations, of course by extending the research to a greater number of subjects. This aspect will facilitate a 
better identification of the involved variables and a more significant classification of the burnout-personality traits 
inter-relationship. Also, taking into account that, in our study, emotional exhaustion is the most representative 
dimension of professional fatigue with pre-school and primary school teaching staff, we will be able to propose an 
educational programme of a rational-emotional and behavioural nature oriented to the re-education of dysfunctional 
emotions of the teaching staff. The introduction of such course to university curriculum can be a challenge for the 
initial and continuous training programme of teachers.  
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